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Introduction



 

The “National report on policies and practices regarding the inclusion of TCN children in education –

Italy” has been developed as part of the WP1 of the “Promoting Meaningful Integration of 3rd Country

National Children in Education – IntegratEd” project, funded by the AMIF programme of the European

Commission. 

 

The IntegratEd project aims at enhancing and strengthening the participation of newly arrived third-

country national (TCN) students and to contribute to the combatting of discrimination in the

educational environment in Greece, Italy and Spain as well as in the EU in general. To this aim, an

educational support model for secondary schools will be developed. 

 

This report provides an overview of the current situation in Italy in relation to migration flows and the

presence of TCN students in the educational system. In 2017, the total number of TCN students in

secondary education was slightly less than 200.000. From a medium-term perspective, the enrolment

trend in secondary schools is, in percentage, the most significant one. However, the distribution of TCN

children in the Italian schools is fairly uneven and there are differences in terms of geographical

distribution. One of the main differences is that northern regions have a higher percentage of migrant

students living in the country -since many years-, while the majority of newly arrived migrant students

live in the southern regions. The first part of the report collects more detailed data and information on

the state of art, as well as good practices on the inclusion of TCN students and a list of papers on the

subject. 

 

The second part of the report collects the results of the field research with the main target groups of

the project, namely students, parents and teachers. Focus groups and interviews with them allowed us

to analyse their needs and collect inputs on what they mean by the term inclusive educational

environment. The field research also allowed us to identify the current gaps in the educational system

and the role of teachers and school staff in the inclusion of TCN students. 

Based on the desk and field research, recommendations have been drawn to develop educational

policies and school approaches aiming at fostering the inclusion of each student and creating

multicultural and tolerant environments at school. 

I n t r o d u c t i o n
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This report has been developed as part of the project “Promoting Meaningful Integration of 3rd Country

National Children in Education – IntegratEd”, funded by the AMIF programme of the European

Commission. The aim of this report is to provide an overview of the current situation in Italy in relation

to the inclusion of TCN students in the education system. 

 

It includes the results of the desk research on migration in Italy and the presence of TCN students, as

well as a collection of good practices in the field and a list of papers and reports on the subject. The

second part of the report analyses the results of the field research conducted as part of the project. 

The analysis of the current situation and of the needs and gaps in the inclusion of TCN students in Italy

reveals a need to provide teachers and schools with knowledge and tools to address the needs of TCN

students, as well as the ones of native students. 

 

Raising intercultural awareness among young people through cultural exchange and knowledge is the

first step in developing an inclusive school environment, which will lead to more sustainable, inclusive

and multicultural societies in which each individual is valued.  

A b s t r a c t



State of the 

Art



 

Obtaining precise information and data on the number of newly arrived TCN children in secondary

schools in Italy is a rather challenging exercise, as the National Statistics Office (ISTAT) seldom provides

disaggregated data on this matter. The most reliable and comprehensive report with precise (yet

incomplete) information on the number and distribution of foreign students in the Italian education

system has been published by the Ministry of Education and Research (MIUR) [1].   

 

According to the Italian legal framework, TCN children are not only those who were born abroad and

eventually moved to the country, but also those born within the borders but whose parents are non-

country nationals. These children do not hold Italian citizenship and therefore they fall themselves in the

category of TCN children. For the purpose of this research, the only proxy indicator that can be used to

have an approximate understanding of the number of TCN children in secondary schools is the number

of children who were enrolled at school for the very first time. 

 

In order to provide a comprehensive understanding of the size and magnitude of the presence of

foreign students within the Italian education system, it is nonetheless worth mentioning that the overall

foreign population in the Italian schools reaches more than 800.000 students (Borrini, 2017), and that

the number of TCNs enrolled in secondary schools is slightly less than 200.000. From a medium-term

perspective, the enrolment trend in secondary schools is, in percentage, the most significant one: during

the last ten years, the presence of TCN students in upper secondary schools has had an 82% growth,

comparatively higher than that of lower secondary schools (45%), primary schools (56%) and early

childhood education institutes (76%).  

 

In regard to the newly enrolled TCN students, the main challenges identified are the lack of knowledge

of the language and the limited cultural framework and understanding of the social context: both

hinder the integration process and the catching up with the school curricula. During the year

2015/2016, around 9.683 TCNs enrolled for the first time in upper secondary schools. This number is

10.8% higher than the previous year.  

 

It represents the 0.4% of the whole student population enrolled in upper secondary education and the

5.2% of the students not holding Italian citizenship for the same educational level (Borrini, 2017). 

 

An interesting point in the analysed statistics is the geographical distribution: TCN children staying in

the country since many years are mostly present in the central and northern Italian regions (Emilia

Romagna; Tuscany; Lombardy), while newly arrived TCN children are predominantly present in the

southern regions (Campania, Sicily and Sardinia) with a higher concentration in upper secondary

schools. This phenomenon is partly justified by the fact that a clear majority of newly arrived TCN

children are unaccompanied minors who reached Italy through the Mediterranean route; hence, they

are mostly concentrated in the proximity of their arrival sites (Borrini, 2017). 

 

1 . 1  S t a t i s t i c s  o n  t h e  n u m b e r  o f  n e w l y  a r r i v e d  T C N  
c h i l d r e n  i n  s e c o n d a r y  s c h o o l s  i n  t h e  c o u n t r y  a n d  t h e  
n u m b e r  o f  s c h o o l s  t h a t  h a v e  T C N  s t u d e n t s  i n  t h e  
c o u n t r y
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Finally, the distribution of TCN children in the Italian schools is fairly uneven. During the year 2015/2016, 

out of the 56.000 schools in the country: 20,1% did not have any TCN student, 59% had a percentage of 

TCN students up to 15% and, the remaining 5.5% had a percentage above 30% (Borrini, 2017). It is worth 

mentioning that the Ministerial guidelines published in 2010 [2] recommended that the number of 

foreign students in each classroom should not exceed 30%. 

 

[1]GLI ALUNNI STRANIERI NEL SISTEMA SCOLASTICO ITALIANO A.S. 2015/2016, MIUR, 2017. Retrieved on 

http://www.istruzione.it/allegati/2017/Notiziario_alunni_Stranieri_nel%20sistema_scolastico_italiano 

_15_16.pdf 

 

[2]Retrieved on http://1.flcgil.stgy.it/files/pdf/20100108/circolare-ministeriale-2-dell-8-gennaio-2010- 

integrazione-alunni-con-cittadinanza-non-italiana-4591861.pdf
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1 . 2   O v e r v i e w  a n d  e v a l u a t i o n  o f  c r e a t i o n  a n d  

i m p l e m e n t a t i o n  o f  p o l i c i e s  o n  t h e  i n t e g r a t i o n  o f  T C N  

s t u d e n t s  i n  s c h o o l s
 

According to the Italian constitution, everyone has the right and duty to receive education and training

for at least 12 years within the education system or until they have obtained a three-year vocational

qualification by the age of 18. All children, including newly arrived TCNs, refugees and asylum seekers,

are automatically integrated in the obligatory National Educational System. 

The Italian Education system is structured in different levels: 

- The Ministry of Education, University and Research (MIUR) is responsible for general administration at

national level: determining educational policies; defining educational and training objectives; definition

of curricula; etc. 

- The Regional School Offices that operate at local level and are responsible for overseeing observance

of general provisions for education and minimum performance requirements, effectiveness of training

actions and observance of standard. 

- Schools: each school draws up its Educational Offer Plan that is the basic document setting out the

cultural and planning identity of the school. 

Indeed, schools at pre-primary, primary and secondary level have teaching, organisational and research

autonomy, which were granted in 2000 (MIUR, 2013). Thus, it is not possible to identify (and therefore

evaluate) common approaches and strategies adopted and implemented in all the schools of the

country. 

 

The Law Decree 286 “Napolitano-Turco” (1998) provides the legal framework for the integration of TCN

children in the Italian educational system 

Caldarozzi (2016) provides a good overview of the formal and practical aspects of the Italian

integration policies. Every TCN child, either unaccompanied or with their family, is granted the access to

every educational level of the Italian system, whatever their legal status and with the same conditions

and treatments native children benefit from.  

School enrolment can be done throughout the year: it is not foreseen for a specific timeframe. In order

to finalise the enrolment application form, both the child and their parents should provide their

residence permits, the medical history of the child and, if held, previous school certificates. Even if the

child or their family are irregular in the country, they can enrol in school. 

 

Normally, TCN children should be placed in the classroom corresponding to their ages, yet this is not a

given: for each enrolment the teachers’ committee can assess the educational level of the child and

decide if they should be placed in a lower classroom to help them smoothly catch up with their peers. 

TCN children are not automatically entitled to benefit from any tailor-made educational path, the only

exception being the provision of Italian language classes. Some specific pedagogical provisions may be

adopted for the newly arrived TCNs suffering from social and psychological distress. School curricula

and more precisely the educational offer is not fully centralised and fall within the competence of the

single schools, therefore they depend to their specific financial and funding availability. 

 

 Besides the technical references, the law sets the legal basis for the respect and valorisation of the

cultural diversities and specificities of the children’s background with a specific reference on their right

to learn, maintain their mother tongue and be aware of their own cultural heritage. This is indeed the

intercultural approach adopted by the country and in line with the European guidelines and legislations

(Zanfrini et al., 2015). 



 

Italy is part of the Convention on the Rights of the Child (CRC) ratified by the United Nations in

November 1989 and entered into force on the 2nd of November 1990.  

Amongst other things, the Convention recognises children’s right to: free and accessible primary

education; diversified secondary education opportunities either free or accessed through schemes of

financial support; “educational and vocational information and guidance available and accessible to all

children” (UNICEF UK, p.9). Countries also reaffirmed their efforts to reduce dropout rates, ensure

respect and protection of children’s rights in the school environment. Concerning the contents and

quality of education received, the CRC provisions put an emphasis on:  

 

(1) Supporting children potential and talents and physical abilities to a full development  

(2) Educate children to value and respect human rights and freedoms  

(3) Children must be encouraged to develop respect of their parents, “cultural identity, language and

values, for the national values of the country in which the child is living, the country from which he or she

may originate, and for civilisations different from his or her own” (UNICEF UK, p.9)  

(4) Prepare the child to become an active and empowered individual able to participate in the society

under the principles of freedom, “understanding, peace, tolerance, equality of sexes, and friendship

among all peoples, ethnic, national and religious groups and persons of indigenous origin” (UNICEF UK,

p.9).  

The European Union and the Council of Europe fully included the UNCRC into their body of law.

Furthermore, the EU commission highlighted the importance of the CRC within its educational agenda

several times.  

In accepting the CRC, the EU law reaffirmed its provisions. In more details, it stated that education

must be accessible to all; respect children cultural and religious background; give the possibility to

children to learn in their own language when different from the one spoken in the country they live in;

and, guarantee the right to education of all kids without discriminations especially if based on

nationality or migrant status (European Union Agency for Fundamental Rights and Council of Europe,

2015).  

 

However, EU law states that access to education can be limited for foreseeable, justifiable and non-

discriminatory reasons. Concerning TCNs’ rights to Education, it is considered a European duty to

provide education after a three months’ period from their arrival in the EU territory. TCNs’ rights are

equalised to those of EU nationals when they obtain a long-term residency status. 

 

Although the EU has repeatedly reiterated the right to education for all children, given the principle of

subsidiarity, as when it comes down to active access policies the EU does not have direct competence

over national states for what concerns the formulation of domestic education policies. Therefore, the

“EU protects migrant children’s right to access education on the same or, depending on their status,

similar basis as nationals” (European Union Agency for Fundamental Rights and Council of Europe, 2015,

p.142). The educational rights of asylum‑seeking children are weaker. In principle, their access to the

education system is similarly granted to that of the country nationals, yet the bases could differ. For

instance, they could attend education in alternative facilities other than schools (e.g., accommodation

centres). Moreover, their right to education could be postponed for three months from the date of

submission of their request for asylum application.  

1 . 3   O v e r v i e w  o f  t h e  r e l e v a n t  l e g a l / h u m a n  r i g h t s  

f r a m e w o r k
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The educational rights of asylum‑seeking children are weaker. In principle, their access to the education 

system is similarly granted to that of the country nationals, yet the bases could differ. For instance, they 

could attend education in alternative facilities other than schools (e.g., accommodation centres). 

 

Moreover, their right to education could be postponed for three months from the date of submission of 

their request for asylum application. 

 

The Action Plan on the integration of third country nationals, developed by the EU Commission in 2016, 

puts an emphasis on the need of a common set of integration set of tools and policies, especially in 

terms of crosscutting areas related to integration of TCNs. Tackling barriers to TCNs’ integration into the 

EU education system is paramount. In that sense, early integration into the education system is 

considered particularly important since it provides TCN children with basic essential language skills and 

stimulates their exchanges with the European peers, ultimately ensuring a more diverse and at the same 

time cohesive society. 

 

Amongst TCN groups, refugees are particularly disadvantaged in terms of education continuity since 

they might have had to interrupt their studies (this aspect will be further explored in the following 

paragraphs); therefore, facilitating their quick integration in the education system is a key priority. The 

teachers must also be trained and upskilled to deal with increasingly diverse classrooms, in order to 

adapt their teaching methods to pupils’ needs while facilitating their inclusion and integration in the 

school environment. 

 

It is important to train them to promote and manage diversity as well as raise awareness amongst 

youngsters about complex subjects such as citizenship, common and cultural values, and identity as a 

key step to promote inclusive learning environments. In particular, they should be supported in learning 

innovative approaches, empowering them to become autonomous and confident in leading open 

discussions with students about topics of crucial importance for the building of future generations of 

European citizens. 

 

In the “Council recommendation on promoting common values, inclusive education, and the European 

dimension of teaching” (2018) [3], the European Commission has underlined the need to promote a 

European dimension of teaching and to support educational staff and teaching in this process. The 

document identifies the need for measures to empower educational staff to “convey common values, 

and promote active citizenship while transmitting a sense of belonging and responding to the diverse 

needs of learners”. Furthermore, the document identifies the need to promote initial and continuous 

education, exchanges and peer learning, peer counselling activities, as well as guidance and mentoring 

for educational staff. 

 

To address these issues, a set of European priorities has been established. Two of these are, inter alia, 

particularly innovative: “more inclusive school communities and address migrant kids learning needs” 

(EU Commission, 2016, p.8) and “equip teachers with tools to deal with diversity and promote the 

recruitment of teachers with a migrant background” (EU Commission, 2016, p.8). 

 

[3]https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:32018H0607(01)&from=EN 
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With the Legislative Decrees 18/2014 and 142/2015, the Italian Parliament adopted and implemented

the Directives 2011/95/EU and 2013/33/EU. These provide that, inter alia, children of asylum seekers,

underage asylum seekers, as well as adults should have access to education, training and retraining

similarly to the nationals of the Member State. Thus, from a formal viewpoint, Italy is putting some effort

to guarantee equal access to education to newly arrived TCNs. Nonetheless, the right to access formal

and non-formal education does often clash with the logistical organisation of the first reception

centres: for instance, EU laws state that TCNs should be placed in the National education system and, if

necessary, provided with additional preparatory and language classes within three months after their

entering in the Member State. This, unfortunately, is hardly possible, as in most cases the registration

and relocation procedures may take up to 6 months. 

 

Parallel to this, the overloaded reception system operating in Italy furtherly slows down the access to

education. According to the aforementioned laws, newly arrived TCNs and TCN children should spend

no more than 30 days in a first reception centres, after that they should be transferred to secondary

reception centres for long term hosting and be provided with a number of services paramount for the

integration and interaction of the migrants in the society. Yet, in reality both adult and children, albeit

separately, spend a much longer period of time in the precarious first receiving centres, which are often

located in remote areas of the countryside and with limited access to services. 

 

 This prevents them from exercising their right to education: for instance, the connection to the public

schools is not guaranteed by the public transportation systems. Furthermore, the nearest schools are

often reluctant to accept a large number of enrolment requests from TCNs, mainly to avoid the

“ghettoization” of the school (as nationals would be likely to move to other institutions) and to maintain

the above mentioned 30% quota of foreign students per classroom.  

 

Parallel to this, another issue concerns those newly arrived TCNs aged 16 or above who do have the

educational level necessary to access upper secondary education. Indeed, they are not placed in

regular lower secondary education schools, but in adult education institutions (Centro Provinciale di

Istruzione per Adulti (CPIA)) courses that prevent them from the possibility to integrate and interact with

their peers.  

 

Newly arrived TCN children whose age should allow them to access upper secondary education are the

ones facing the greatest difficulties, due to the lack of adequate training provided to the teaching staff

for the assessment of their previously acquired skills and competences (especially if developed in

informal learning contexts) and the language barriers. 

1 . 4  E v a l u a t i o n  o f  i m p l e m e n t a t i o n  o f  E U  d i r e c t i v e s  
a n d  o t h e r  i n t e r n a t i o n a l  p o l i c i e s  o r  l e g i s l a t i o n
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Assessing the Integration of Vulnerable Migrant Groups in Ten EU Member States, Mila

Mancheva, M., Nonchev, A., Center for the Study of Democracy. 

 

In the paper, the Integration policies of vulnerable migrant groups in ten EU Member States, including

Italy, have been analysed and compared. 

 

Italy, together with Spain and Greece, is one of the countries with the highest share of TCN children

amongst the young population. For this reason, the integration of TCN children is specifically addressed

in National policy documents and guidelines on the integration of TCNs. 

 

As previously mentioned, the country does, indeed, formally provide a number of useful measures and

tools that should smooth the integration of TCNs in mainstream education. As an example, the Italian

Ministry of Education, University and Research provides all the practical information on the Italian school

enrolment procedures (e.g. necessary documents and detailed procedural steps) in English. Furthermore,

the translation is currently carried out into some of the most common languages of the TCNs

communities in the country. 

 

Furthermore, since Italian schools have a certain degree of autonomy in drafting extracurricular courses

and programmes, there is no centralised system of data collection on the number of schools that offer

induction courses to either newly arrived TCN children, their parents or both. 

 

Another drawback of the Italian educational integration system concerns the widespread inability to

assess the skills and competences of the newly arrived TCN children, so they are very often placed in

classes lower than their age. 

 

Nonetheless, it should be mentioned that the latest “Guidelines for the reception and integration of

foreign pupils” (Linee guida per l’accoglienza e l’integrazione degli alunni stranieri) acknowledge that

both teachers and peer national students play a paramount role for the integration of newly arrived TCN

students. For this reason, some standardised good practices are available for the teaching staff with the

aim of reaching a minimum level of homogeneity. For instance, it is now well understood that children

entering the mainstream education system need an intense language training of at least 8 hours per

week for a period of 3 or 4 months.  

 

This training should be based on an integrated approach involving the participation of native speakers

and alternating formal teaching methodologies (to be used predominantly during the curricular hours)

with non-formal activities organised in the afternoon. 

 

Furthermore, teachers working in primary education are trained in subjects like “Italian linguistics and

grammar and teaching of the Italian language to foreigners” and “intercultural pedagogy”, which are

extremely useful and relevant for smoothing the integration and interaction between foreign and

national students. However, these requirements and competences are not part of the mandatory training

of teachers in secondary schools. 

1 . 5   O v e r v i e w  o f  r e s e a r c h  a n d  r e p o r t s  ( n a t i o n a l  a n d  
i n t e r n a t i o n a l )
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National project: Sport and Integration (Sport e Integrazione) research on secondary school

students and teachers 2017 

Project overview 

The project has been realised by CNR-Irpps within the agreement framework developed by the Italian

Ministry of Labour and Social Policies (Ministero del Lavoro e delle Politiche Sociali) and the Italian

National Olympic Committee (CONI) to promote integration policies through sports. The project aims to

improve and deepen the understanding on how sports contribute to the integration of TCN students in

Italian schools. For this reason, the participant schools were selected taking into account the ratio of

foreign-born students in the school community. More than 1300 students and 132 teachers have been

involved. The research has been divided in two phases, the first one took place during the 2016/2017

school year, the second one during the 2017/2018 school year.  

 

Project outputs 

Research activities achieved the following findings/results:  

● There are high rates of racism and bullying against students with foreign background/origins (47% of

TCN students felt they have been victims of racism/bullying as opposed to only 14% of Italian students).  

● Participation to sport activities contributes to increased tolerance and the feeling of equality

between Italian and foreign students, as well as building stable relations eventually ending up in

friendships. 

● Sports have a strong impact on personal realisation and positive perception of oneself, boosting

confidence of especially those TCN students who feel limited by their language skills and disoriented by

the cultural differences they experience.  

● Sports foster all students’ ability to develop trust not only amongst each other but also towards the

coach/sports teacher, especially amongst TCN students.  

● Through sports, respectful and team-oriented behaviour is stimulated, setting the base for a faster

and more solid integration of TCN students.  

 

Educational Campaign: the project’s foreseen outputs were the development of a toolkit for teachers

to help them foster fair play, tolerance, respect, value of diversity and uniqueness, unity, equality, loyalty

and integration among their students.  

 

International Project: Multicultural Schools “Enhancing Cultural and Linguistic Treasure of

Europe through Teachers” September 2015 - February 2018.  

 

Project overview  

Multicultural schools are funded by the EU Erasmus+ programme. Its general objective is to provide

teachers with new skills, knowledge and materials to work with diverse students (6-13). This is achieved

by strengthening teachers’ profile, empowering them to tackle difficult issues within multicultural

classrooms, and providing them with updated diversity-related competences. The project specific

objectives are:  

● Development of a manual containing methods to deal with a multicultural school environment. 

● Creation of an e-course to support teachers’ new skills acquisition.  

● Provision of the materials to be used in classroom activities. 

● Promotion of multiculturalism in the European society.  

The project partnership reaches up to 5 countries: Greece, Spain, Poland, Italy and Belgium.  

1 . 6  O v e r v i e w  o f  p r o j e c t s  a n d  p r o j e c t  o u t p u t s  
( n a t i o n a l  a n d  i n t e r n a t i o n a l )
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Project outputs (Downloadable at http://www.multicultural-schools.eu/outputs/) 

 

Handbook: A three sections structure which addresses multiculturalism and related issues by (1) providing 

information on migration and the different nationalities of the world (2) school, purpose of school 

education and most effective teaching methods, (3) teachers’ roles, needs and potential ways of finding 

support and assistance. 

E-Course: The online course is organised in 3 modules providing skills and knowledge in three different 

areas: (1) the World (2) the Teacher (3) the School. 
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Relevant gender-based differences have not been found throughout the research. This applies both to

the TCN student population and the related policies put in place to support their quick and full

integration in the Italian school education system. 

1 . 7  G e n d e r  a p p r o a c h :  d i f f e r e n c e s  i n  t h e  a b o v e  
b e t w e e n  g e n d e r s  p l e a s e  d o  i n c l u d e  a  s u m m a r y  h e r e .

 

Immigration towards Italy dates back to the end of the 1970s’. Prior to that, Italy had been an emigration

country rather than an immigration destination. The first migration flow was mainly composed by foreign

higher education students and housekeepers/caregivers from the Philippines, Capo Verde, Mauritius

islands, Sri Lanka, India, Bangladesh, Ceylon and Pakistan. Besides this, some Italian entrepreneurs

moved their production from Tunisia to Sicily in the 1970s’ consequently bringing back with them their

workers and employees, mainly working in the fishing and agricultural sectors.  

 

In the aftermath of the Cold War, another flow of immigration emerged. This time migrants came mainly

from former USSR Eastern European countries and from South-Eastern Europe, namely Albania,

Romania, Ukraine, Moldova and Poland.  These new migration inflows changed the demographic

structure of the country (i.e. average age and gender ratio). 

 

During the 1990s’ the number of foreign-born individuals residing in Italy more than doubled. Their

population grew from less than 650 thousand in 1990 to more than 1 million and 380 thousand individuals

in 2000. In 2005, it reached up to 2.1 million. As of the first of January 2011, migrant population reached

the number of 4 million people (6- 8% of total population) and this growing trend has been stable

throughout the recent years (Bettin and Cela, 2014).  

 

Parallel to this, the fragmentation process of the former Yugoslav Republic (Socialist Federal Republic

of Yugoslav) generated a peak of asylum request from the Eastern Balkan area. Additionally, Kurds from

Turkey and Iraq reached Italy to apply for asylum protection. This flow of migration passed mainly

through two different routes. The northern route, alongside the western coast of the Adriatic Sea up to

the Slovenian/Italian border. The southern route, which passed though the Mediterranean Sea from the

Greek and Albanian shores towards Apulia or Calabria in Italy (CSD, 2012). 

1 . 8  O t h e r  f l o w s  o f  m i g r a t i o n  i n  t h e  c o u n t r y



 

Eurostat does not provide sufficient data on dropout rates. Moreover, getting accurate information and

data on dropout rates in Italy is a rather challenging exercise. This is mostly because available data on

the dropout rates are disaggregated according to each educational level. Alongside to this, dropout

data are calculated by putting together native and foreign students, therefore, it is impossible to get

TCNs-only dropout rates (CSD, 2015). This picture is further complicated by the fact that, according to

the Italian laws on citizenship regulations, TCNs are also those students born and raised in Italy by

foreign parents. Thus, data regarding TCNs usually encompasses information on Italy-born foreigners

and newcomers. For these reasons, we can only provide a partial figure on the overall early school-

leaving rates amongst foreign-born students, which reached 32.6% in 2014 and 31.3% in 2015 (OECD,

2017). 

 

For what concerns school performances, recent data on the PISA scores of Italian students suggest that

the educational achievement gap between national and foreign teenage students is not as worrisome

as it could be expected. Indeed, while the share of students with immigrant background has been

constantly increasing during the last decade, the score difference in educational performance (as

measured by the PISA test) has been steadily decreasing, from an aggregated 43 point in 2006 to 11

points in 2015, which is below the OECD average of 19 points (OECD, 2017). Nonetheless, foreign- born

students still face significant challenges to complete upper secondary education. 

1 . 9   A v a i l a b l e  d a t a / i n f o r m a t i o n / r e s o u r c e s  o n  s c h o o l  
l e a v i n g  o f  T C N  s t u d e n t s  a n d  l i m i t a t i o n s  o f  t h e  d e s k  
r e s e a r c h
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Examples of good 

practices for the 

inclusion of TCN 

students in schools



POLIS POLIS - an educational experimentation dedicated to unaccompanied foreign minors and 

others. 

 

The Polis Polis project run by the CPIA PALERMO 1 took place during the school year 2016/2017. The 

project rationale came up to respond to the educational needs of the increasing number of 

unaccompanied minors reaching the Sicilian shores. 

 

In most cases, those people had been through terrible experiences and carried traumatic memories with 

them. Due to their vulnerability, it is highly probable that they would end up in deprivation, social 

isolation and in danger of being exploited. 

 

Education should be the cornerstone of the welcoming policies, since it can reduce their vulnerability 

and respond to the personal and social growth needs of these kids. 

 

POLIS POLIS research-action project aimed to find out, test and innovate educational methods and 

practices to generate a more effective educational environment, supporting the growth of 

unaccompanied minors within school curricula.   

 

The research-action is based on 10 key elements, amongst these: 

 

1. C'era una volta (once upon a time), an one on one interview-based methodology to give students a 

chance to share their personal experiences in a safe environment and think about their passions, skills 

and abilities. 

 

2. Aula-Bottega (workshop-classroom), an innovative organizational structure that fits best with a 

diverse-background student community and their different learning modalities. 

 

3. Spazi nutrienti (nutritional spaces), a classroom environment set up to “feed” various learning areas: 

for instance the “arnesi” (tools) classroom is geared towards the teaching of logical thinking and skills; 

the “parole” (words) classrooms is equipped with useful items to facilitate Italian language learning.  

 

5. Identità plurali e interculturali (Plural and intercultural identities). This element aims at moving away 

from the Eurocentric didactic point of view towards a more plural and critical point of view. 

 

7. Gruppi di pensiero (groups of thoughts), to promote discussion and communication amongst teachers 

and students. These groups’ discussions are inspired by the “maestri di strada” (street teachers) 

pedagogy and Danilo Dolci’s reciprocal maieutic approach. 

 

9. Sinergie locali (local synergies) aim at achieving an integration between students and local 

community though carefully organised and managed interactions.   
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TWIN - teen to win project (http://www.offertasociale.it/servizi/progetto-twin) 

 

TWIN has been funded by the FEI (Fondo Europeo per l’integrazione di cittadini di paesi terzi) in 2013, 

under Action 3. The project started in July 2014 and has been completed in June 2015. 

   

It aimed at developing an integrated system of interventions to support welcoming processes, career 

advisory services and TCN children’s participation in order to stimulate their growth as individuals. 

 

Activities: 

● Development and dissemination of a toolkit to foster integration of students with a migrant 

background, in compliance with the local administration’s priorities. 

 

● Make the transition from lower to higher secondary school smoother. 

 

● Address early school leaving by providing both career advisory services and support, and 

strengthening teaching methods through e-learning, peer education, self-help and cultural mediation. 

 

● Set up of multicultural info points to provide information on migrants’ rights. These info points are 

managed by people with a migrant background to encourage the exchange of knowledge and 

experiences. 

 

“Non uno di meno” Leave Nobody Behind Project (http://www.centrocome.it/wp- 

content/uploads/2014/11/Pratiche_Integrazione.pdf) 

 

It has been funded by the FEI fund under the action 2 in 2009. By the end of the project in 2011, 46 

schools had been involved into activities to support foreign students’ integration at school by carrying 

out a wide range of activities. 

 

● 98 language-training workshops of Italian as a second language, attended by more than 1000 

students. 

 

● Training and upskilling more than 400 teachers and educational support staff. 

 

● Schools have been supported by cultural mediators on welcoming newcomer students and integration 

activities. 

 

● A counselling service to students and their families has been set up. 

 

● A Handbook containing integration best practices freely available to support teachers and school 

staff taking stock of the experiences and results of the project activities. 
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Viaggi da Imparare Project http://www.viaggidaimparare.it 

 

The project has been developed in 2016 as part of a convention agreement signed by the Italian Ministry 

for Education, University and Research (MIUR) and the UNHCR to promote inclusion, integration and 

solidarity within the school environment. 

 

“Viaggi da Imparare” aims at strengthening secondary school students’ knowledge on refugees’ issues 

and the reasons behind their arrival in Europe. The widespread ignorance on this matter is indeed 

dangerous, since it leads to a distorted vision of the phenomenon and could eventually fuel 

discriminatory behaviours against refugees, asylum seekers and newcomer migrants. The paramount 

objective of the project is, therefore, the development and dissemination of teaching methods and 

materials to support teachers addressing these issues. By applying an intercultural pedagogical 

methodology, the project will spread knowledge on refugees to raise awareness among students, 

ultimately facilitating dialogue and cultural integration of refugees in the Italian society. 

 

The project provides teachers with three integrated educational pathways they can use during their 

classroom activities. Each pathway will tackle the issues related to the refugees from a different 

perspective. Through IMMEDESIMATI (Identify yourself) students will have the chance to learn more 

about what it means to be a refugee and how they would feel about being in their shoes, by listening to 

their individual stories and experiences. The INDAGA (find out) pathway will encourage students to 

deepen their knowledge on refugees’ countries and the context they come from. Finally, ACCOGLI 

(welcome them) will focus on what refugees will find once they arrive in Italy, by addressing welcoming 

and integration Policies as well as other relevant initiatives. 

 

Furthermore, the project makes available for teachers a wide range of materials and resources on 

refugees-related issues (e.g. a summary list of books and novels, a movie collection, documentaries, 

useful websites, etc.). 

19



Field 
Research



 

The first step for contacting and recruiting participants for the focus groups and interviews has been

the analysis of CESIE’s already existing network of schools and experts.  

 

The schools with a relevant number of TCN students have been contacted to present the project and

invite them to the focus groups. Because of the difficulties in organising the focus groups, we have

enlarged our research to other schools in Palermo and nearby areas. The first step has been to contact

them to know about the demographic composition of the school. The schools with a relevant number of

TCN students have been invited to the focus groups and informed about the project. 

 

For the interviews, we have selected two experts in the field of inclusion of migrant students in school,

who had already collaborated with CESIE in the past. 

3 . 1 . 1  S a m p l i n g  p r o c e d u r e s  a n d  p a r t i c i p a n t
r e c r u i t m e n t  f o r  f o c u s  g r o u p s  a n d  i n t e r v i e w s
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Students and families 

Six TCN students and 3 legal guardians were involved in the focus group of students and parents. All the

students involved are over 18 years old. The tutors involved are the ones who have been following three

of the participating students. The students involved are coming from Africa. The tutors are from Italy. 

 

Education staff 

Six teachers were involved in the field research: 

• 1 from a lower secondary education school; 

• 3 from upper secondary education institutions; 

• 2 from adult education centres.[4] 

 

[4]Newly arrived migrants over 16 years old could be enrolled in adult education centres to obtain the

lower secondary education diploma.  

 

All of them are women. 

 

Interviewees 

The interviewees were two teachers working in adult education centres in Palermo: 1 teaches English,

French and Italian language; 1 teaches Mathematics and Science. Both were women. 

3 . 1 . 2  S o c i a l  a n d  d e m o g r a p h i c  c h a r a c t e r i s t i c s  o f  t h e
r e s p o n d e n t s  i n  f o c u s  g r o u p s  a n d  i n t e r v i e w s



Results



 

Because of the difficulty to find a date in which teachers would be available for the focus group, due to

their commitments in the final part of the school years, we recruited them through a Google form in

order to gather information on their needs to support TCN students’ inclusion at school.  

Teachers involved work in different secondary education institutes, thus, the demographic composition

of the schools varies from school to school. However, all teachers involved work in schools with a

relevant number of TCN students. The majority of TCN students come from South East Asia (particularly,

form Bangladesh and Sri Lanka) and Africa (particularly, from Senegal, Nigeria and Ghana).  

 

What inclusion means 

 

All teachers, through different words, perceive inclusion as a process during which everyone is free to

express himself and to actively participate . Inclusion means to accept the cultural, linguistic, religious,

etc., differences of each person and value all these differences. 

 

How to develop a more inclusive school 

 

According to all the teachers involved in the research, the school in which they work could do more to

foster the inclusion of TCN students. Even if in all schools, TCN students participate in the activities and

are involved in the school life, there are further steps to be taken in order to favour the inclusion

amongst peers and to create real inclusive environments in which each student can feel free to express

themselves without being discriminated. 

 

To build a more inclusive school, it is important that the whole school staff is equipped with knowledge

and skills to foster the inclusion of all students. This means that the whole school staff should be

supported in developing a pedagogical vision through training courses on how to manage intercultural

environments.  

 

“To realise it, the school should identify training agencies or centres that could organise training and

refresher courses as well as develop networks with other schools in order to exchange experiences and

good practices for inclusion.” 

 

Furthermore, the need to enhance Italian language courses for TCN students has been pointed out.

Familiarisation with the language of the host country is crucial to foster their inclusion, both from a

didactic viewpoint and from a social one. Along with the Italian language courses, schools should

organise activities to promote the knowledge of other cultures and favour intercultural dialogue as a

source of personal growth. 

 

Another important element for more inclusive schools would be the development of more flexible

teaching approaches, taking into consideration the different learning styles of students as well as

their educational background. 

 

“To undertake the inclusion path, it is necessary to use a less structured teaching compared to the

classic frontal lesson: for example, adapting the tasks to the learning styles of the students; adjusting

the tasks according to the student's knowledge; using the new technologies and trying to carry out more

practical activities when possible. This set of activities could allow all students to cooperate without

perceiving the differences.” 

3 . 2 . 1  F i n d i n g s  o f  t h e  f o c u s  g r o u p  w i t h  p r o f e s s i o n a l s
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All teachers outlined their schools’ need to develop and implement new methodologies to facilitate 

the inclusion amongst foreign and native students. In some of them, new courses to favour literacy of 

foreign students have been put in place. Other schools include courses and activities to favour the 

intercultural dialogue and knowledge. Still, these methods are not adequate for the development of an 

inclusive environment. 

 

Teachers pointed out the need of training courses for teachers on new teaching and pedagogical 

approaches, as well as new technologies to enable the participation of all students in the school life. 

Moreover, schools should develop tools to monitor the inclusion processes, in order to be aware of the 

difficulties that each student might encounter during their educational path. 

 

Teachers’ education and lifelong learning 

 

All teachers stated that they did not attend courses on how to manage diversity and promote social 

inclusion during their university studies. Most of them have not participated in training and refresher 

courses during their career. 

 

“I acquired my current knowledge and skills only through self-training and work on the field.” 

 

Only one teacher answered that her school is providing refresher courses on fields related to 

multiculturality and diversity management, as well as in teaching Italian as a second language. 

The presence of volunteers or social workers could be an added value for schools since it will allow 

to further support TCN students not only in their educational path, but also in their interactions with 

teachers and the peers. 

 

Relation between students and their families 

 

According to all teachers, they are the main actors in favouring a good relation between foreign and 

Italian students. Their role is crucial in developing multicultural and tolerant environments, in which 

students feel free to express themselves and value others’ opinions. It is important for them to pay 

attention to possible misunderstandings and discomforts in students and to create moments in which 

the students can exchange experiences.  Familiarisation with the different cultures and perspective 

allows them to overcome “the fear of the other” and create a tolerant environment. 

 

Most of newly arrived TCN children are unaccompanied minors living in Accommodation centres. Very 

often TCN students do not have their families here, thus the reference contact are the responsible 

persons of the hosting centres or the legal guardians who are Italian citizens. In this case, 

communication is not particularly challenging. 

 

In case of TCN students being accompanied by their families, teachers acknowledged some 

communication difficulties, mostly because of the language barriers. Usually, these difficulties are 

overcome with the support of linguistic mediators; but this is not always possible. nevertheless, both 

parts make an effort to  find a way to communicate and exchange information on the students’ 

situation. 

 

However, communication with the tutors/families is not always regular and should be improved.  
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There is a generalised perception amongst the students involved in the focus group that the

school could do more to favour their inclusion from both an educational and a social viewpoint.  

 

All students pointed out the importance that education has in their lives and how they value the lessons

at school. They feel that this is one of the main differences with their Italian peers: the attitude towards

school. They are valuing the experience at school in a completely different manner, which sometimes

could create frictions in class. 

 

They think that teachers play a crucial role in fostering inclusion in school. According to their

experience, teachers are the main influence on the environment at school. They are the ones to favour

interaction amongst students or to favour activities for exchange.  

 

For some students, teachers have been the main contributors to their inclusion in school and their

interaction with their peers. One of them highlighted how his teachers encouraged him to continue his

studies and integrate with his peers. 

 

There is a generalised perception that the majority of teachers is not paying attention to the inclusion of

all students. They feel that they could do more to favour interaction amongst foreign and native

students. A common barrier is the discomfort that native students might feel towards foreign students

because they do not know enough about their culture and history. Creating moments of exchange is

considered to be fundamental in developing a tolerant environment. 

 

Once students have the chance to get to know each other and interact, it is easier to create

connections and stronger relations.  

 

In some cases, extra-curricular activities have helped in creating bonds amongst students. Also, in this

case, teachers played a crucial role in favouring these bonds by encouraging students to create mixed

groups. However, this does not always happen.  

 

The legal guardians that participated in the focus group outlined the crucial role of teachers, too. This

also applies to the communication with students’ families. In most cases, such communication is almost

non-existent and the families do not have access to important information to support their children’s

education and inclusion process. Fostering communication with the families ensures TCN students’

parents inclusion in the community life. 

 

Moreover, most of newly arrived TCN children are unaccompanied minors. They live in accommodation

centres, but as soon as they turn 18 years old, they have to leave the accommodation centre and find

their own place. This is one of the main barriers in continuing their studies, because as soon as they turn

18 they have to look for a job.  

3 . 2 . 2  F i n d i n g s  o f  t h e  f o c u s  g r o u p  w i t h  p a r e n t s  a n d
s t u d e n t s
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In both focus groups, the crucial role of teachers in fostering an inclusive environment at school has

been underlined. Teachers need knowledge, skills and tools, along with a positive and open-mind

attitude to foster the inclusion of TCN students and develop tolerant multicultural environments. 

 

Both groups highlighted the importance of creating extra-curricular interactions and activities to

exchange experiences and information about the different cultures and habits. Intercultural dialogue is

seen as one of the main mean to promote an inclusive environment. Knowing more about someone else’s

culture and history can tear down fear, which is one of the main emotion preventing the development of

relations amongst students. 

 

During the focus groups, students pointed out several times how fear is one of the main barriers of their

inclusion both in school and society. 

3 . 2 . 3  C o m m o n  a n d  d i f f e r e n t  a s p e c t s  a c r o s s  f o c u s
g r o u p s
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The key competences identified by teachers have been: 

 

• Intercultural competences: it would be important to support teachers in developing skills on how to

value students’ diversity as well as social and relational skills. Teachers should be able to favour

exchange amongst students and to create moments in which students can get to know more about

other cultures.  

 

• Digital competences: it would be important for teachers to properly use ICT devices in the first

interactions with newly arrived migrant students. In particular, one interviewee underlined how ICT

devices could help the communication with newly arrived migrant students who are not familiar with the

Italian language. Furthermore, as for the Italian students, the use of interactive devices during some

activities will make the educational path more attractive. 

 

• Learning to learning: it would be important for teachers to take initiative and to learn the most out of

their work on the field. 

 

Along with these competences, teachers identified key attitudes that are crucial in fostering inclusion of

each student: empathy; ability to listen; attention to students’ needs; open mind. All these attitudes and

characteristics can be fostered in all teachers. 

 

In addition, 50% of the teachers answered that they need new tools and strategies to foster inclusion of

all students in school and beyond. Another 33% underlined the need of more training on this topic, while

17% of them outlined a need to be supported in the management of the school environment. 

 

Thus, teachers agree on the need of new educational models, in which diversity will be valued and more

easily managed. The development of new pedagogical methodologies is considered pivotal for the

inclusion of all students in the learning path and their active participation in the school community.  

3 . 2 . 4  I d e n t i f i e d  k e y  c o m p e t e n c e s  n e c e s s a r y  f o r
t e a c h e r s  a n d  s c h o o l  l e a d e r s  t o  s u p p o r t  t h e
i n t e g r a t i o n  o f  T C N  s t u d e n t s  i n  s e c o n d a r y  e d u c a t i o n



 

Two interviews have been carried out to identify good practices in the inclusion of migrant students. 

 

POLI POLIS  

We have further examined the good practice identified as part of the desk research through the

interview. The “POLI POLIS” project has been implemented in the CPIA PALERMO 1, an adult education

centre.  

 

Along with the activities identified as part of the desk research, the interviewee provided further

information on activities included in the project: 

 

1. Story-telling laboratory: As part of the project, a storytelling laboratory has been organised to

enhance the skills of foreign students in Italian language. The laboratory has allowed migrant students

not only to improve their language skills , but also to develop their competences in expressing how they

feel.  

 

2. Planning sessions: moments during which students had the opportunity to gather and discuss about

their position at school.  This allowed them to identify common challenges and possible solutions, as

well as to exchange ideas on how to favour inclusion of students. 

 

3. Outdoor activities: meetings with organisations and associations of the territory, during which

students had the opportunity to get in touch with other realities and interact with their peers in other

contexts. Furthermore, meetings with students of other schools have been encouraged to favour peer

exchanges. 

 

The greater strength of the approach used as part of the project has been the focus on the students

and their experience during the learning process. For instance, the first activities focused on

understanding students’ needs and what they feel are the main challenges at school. 

 

It is important to create moments for students to exchange ideas and opinions and foster knowledge

amongst each other. It will be crucial in creating bridges amongst foreign and native students. 

Another element that could facilitate the inclusion of foreign students is the use of ICT tools. For

instance, at the beginning, they could be useful to communicate with newly arrived TCN students who

do not understand the Italian language. They can use online translators to start communicating with

teachers and other students. 

 

Studiare Migrando (trans. Studying Migrating) 

It is an online platform (http://www.studiaremigrando.it/index.php/it/) aiming to support migrant and

refugee students in preparation for the lower secondary education diploma. The platform has been

developed in collaboration with the Italian language school for foreigners of the University of Palermo

and the Institute for Teaching Technologies of the National Council of Research. The project has been

supported by UNICEF and the Regional School office in Sicily. 

 

The platform support students in acquiring and consolidating their competences in the Italian language

and in the subjects of the national exam to obtain the lower secondary education diploma. The content

has been designed for formal and non-formal contexts, in fact it can be used through smartphones,

tablets and PCs. 

3 . 2 . 5  G o o d  p r a c t i c e s  i d e n t i f i e d  t h r o u g h  i n t e r v i e w s
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During the pilot phase, the course has been tested by approximately 800 users, in all contexts of use for 

which the application is intended (host communities, reception centres, educational centres, schools, 

language courses). 

 

The availability of the course on smartphones allows students to overcome economic and practical 

limitations and introduce a new way of learning for young people, allowing everyone to study at any 

time, in any place and according to their own pace. 

 

This way of studying and learning also responds to important educational purposes as it induces 

autonomy in the management of the study sessions. Whenever possible, the application provides 

immediate feedbacks that allow self-assessment; in cases where the type of activity (autonomous 

production of written and oral texts) does not allow this self-assessment, the support of teachers and 

volunteers is envisaged. A personalised distant-support by specialised personnel might be required if it 

is impossible to use the face-to-face one. 

 

In addition to ongoing feedback, which provides students with information on the progress of their 

learning path, materials are provided for the final checks of each module. They will provide information 

on skills achievement, which will also be evaluated by teachers. 

 

The platform includes seven modules: two are intended for the consolidation of language 

communication skills and five concern language skills for studying. 

 

Amongst these, one module prepares students for the written test and four for the multidisciplinary 

foreseen interview of the national exam to obtain the lower secondary education diploma. 

Three of the modules for the interview preparation, which focus primarily on the speaking language, 

relate to the following contents according to an interdisciplinary perspective: Nutrition for Sciences, 

Colonialism for History, Africa for Geography. 

 

The proposed activities are organised into three sections: learning the contents of the text; questions 

and answers that propose reformulations or different ways of connecting concepts; re-elaboration and 

reuse of the starting concepts. 

 

The activities lead to a systematic reflection and exercise and introduce the alternative linguistic 

structures that can be used to express the same concept. An important part of the activities is devoted 

to the development of oral expression competence. 

The student can also access additional tabs on the lexicon and the specific skills required by the 

discipline. 

 

The fourth module for the interview preparation responds to specific regulations, according to which the 

interview of migrant students may focus on the migratory experience and future aspects, with particular 

attention to the dimension of citizenship. The module is called "Life stories / Looks to the future" and, 

according to the logic of simultaneous work on language and content, aims at revisiting one's own 

migratory experience through comparison with texts and the formulation of projects for the continuation 

of one's own experience of social inclusion, as well as through familiarisation  
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Both the desk and the field research outlined the need of teachers and schools to develop new 

pedagogical strategies and methodologies that could support them in managing diversity at school and 

favour the inclusion of migrant students. 

 

Throughout the analysis of the results, barriers and challenges preventing the inclusion of newly arrived 

migrants and refugees in the host community have been identified: 

 

• Italian language knowledge: the first barriers that newly arrived TCN children face is the lack of 

knowledge of the Italian language, which is also hindering their success in the educational path. For this 

reason, teachers need to develop skills in teaching Italian as a second language and to teach the 

terminology of the subject they are teaching. This need has been underlined by teachers during the field 

research. 

 

• Bureaucratic procedures: most of newly arrived TCN children are unaccompanied minors living in 

reception communities where they wait for the acknowledgement of their status. The precariousness in 

the management of these communities, as well as the administrative issues and bureaucracy in Italy 

lead to high instability of these communities, which might close anytime. This is one of the main 

concerns of newly arrived TCN children and one of the main barriers for their social inclusion in school 

and in the community. Indeed, once a community centre is closed they are moved to another one that 

could be located in another city or village. This implies that they need to change school and living place 

and, again, make a new start. 

During both the desk research and the focus group with the students, it has been outlined how this 

aspect could lead to a low performance of newly arrived TCN students at school. 

 

• Need of a new pedagogical vision: the current teaching approaches and methodologies are not 

enough to promote an in-depth inclusion of newly arrived TCN students. Teachers need more training to 

develop intercultural competences and to gain skills and tools on how to manage diversity in the school 

context. When talking about inclusion of newly arrived TCN students, we should point out the 

importance of reforming our educational models and teaching approaches. A student-centred 

educational system should be developed that will focus on the learning process and students’ learning 

styles, readiness levels, school background, etc. 

Through the interviews conducted, it has been highlighted how the use of a teaching methodology that 

will focus on students’ narration and storytelling is effective in favouring exchanges amongst peers and 

enhancing TCN students’ attainment to their learning path. 

 

Analysing the current situation shows the importance of fighting discrimination through the acquisition 

of new skills and competences of teachers and school staff that will allow them to address issues 

arising in multicultural environments. 

 

In the last years, Italy is experiencing an increase of racism and intolerance leading to always more 

violent attacks towards migrants, asylum seekers and refugees. This social climate is constantly fed by 

incorrect or partial information by the media as well as by a general inclination to blame migrants for 

the economic problems of the country. Young people are frequently exposed to this escalation of 

violence, mostly verbal but unfortunately also physical. 

3 . 3  C r i t i c a l  a n a l y s i s  o f  f i n d i n g s
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Schools and teachers are the first actors in the inclusion process of newly arrived TCN students not only 

in school but also in the society. School is the first place where these children can know more about the 

habits and culture of the place. On the other side, schools are also one of the main places where Italian 

young people have the opportunity to interact with migrant peers and exchange opinions, knowledge 

and information. At school, they have the chance to know more about other cultures and countries. 

 

It is, therefore, crucial that teachers are equipped with knowledge, skills and tools to foster intercultural 

understanding and to favour the dialogue amongst migrant and native students. Raising awareness 

amongst all students, both migrant and native ones, on issues like tolerance, respect of others, 

intercultural dialogues and exchange, respect of others’ habits, etc. must be the priority of our 

educational system when thinking about inclusion. Without this, the development and implementation of 

inclusive educational models will be neither possible nor effective. 
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 Conclusions 

& 

Recommend 

ations



According to the Italian education system, everyone has the right and duty to receive education 

and training for at least 12 years within the education system or until they have obtained a three- 

year vocational qualification by the age of 18. Newly arrived migrant and asylum seekers children 

have, therefore, access to the same schools as Italian citizens and are entitled to the same 

assistance and arrangements in case they have special needs. No preparatory classes are 

foreseen at national level, but since the Italian educational system envisages autonomy of the 

schools in the organisation of courses and didactic, it is possible that some schools organise 

additional courses in order to assist the inclusion of migrant children. 

 

Indeed, the autonomy provided to schools means that there are differences on the national 

territory, as well as from school to school in the programs implemented to favour the inclusion of 

migrant students. This is a crucial point when analysing the Italian state of art in including 

migrant, asylum seeker and refugee children in schools. 

 

The research has also underlined differences in the distribution of migrant children: during the 

year 2015/2016, out of the 56.000 schools in the country only the 5.5% has a percentage of TCN 

students, against a 20.1% that do not have any TCN student. Also, the geographical distribution is 

very diverse:  newly arrived TCN children are predominantly present in the southern regions, while 

in the northern regions there is a higher percentage of TCN children staying in the country since 

many years. 

 

However, it is really challenging to obtain precise information and data on the number of newly 

arrived TCN children in secondary education in Italy. They are included in the category of TCN 

children as for the Italian legal framework TCN children are not only those who were born abroad 

and eventually moved to the country, but also those born within the borders but whose parents 

are non-country nationals. Furthermore, most of the statistics on the school performance of TCN 

students are included in the broader category of foreign students. These statistics show greater 

difficulties of these students in following the educational path: 32.9% of foreign students with 

delays in the educational path, against a 10.5% of Italian students. 

 

Statistics also show a higher risk of early school leaving among foreign students: in 2016, 32.8% 

of early school leavers amongst foreign students against the 11.9% amongst Italian students. 

This is also due to the lack of specific training for teachers, headmasters and school staff for the 

management of intercultural environments and diversity at school. The presence and level of 

school inclusion policies depends on the good will of the single teacher or school. There is, thus, 

the need for a more comprehensive inclusion policy for newly arrived TCN students as well as for 

all the students with a migrant background. 

 

During the field research, most of them highlighted how crucial is the role of teachers and 

schools in establishing good relations with their peers. The interaction of TCN students with their 

peers is one of the main factor influencing their further inclusion in the host communities. School 

is one of the most important places where young people learn about other cultures and ways of 

living, which is the first step to build more tolerant and inclusive societies. 
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On the basis of the results of the desk and field research, the following recommendations can be 

drawn: 

 

• New pedagogical methodologies should be developed and implemented in schools to facilitate 

the inclusion of newly arrived TCN children. More flexible teaching approaches taking into 

account students’ needs will allow to create a more inclusive school environment and to favour 

the success of each student in the educational path. 

 

• It is important to improve teachers’ access to training in intercultural citizenship and 

management of multicultural environments during their initial education. 

 

• It is crucial to provide teachers, headmasters and other school staff with knowledge and tools 

to deal with newly arrived TCN students and multicultural environments. For instance, teachers 

should be trained in teaching Italian as a second language or participate in training activities 

and refresher courses to increase their intercultural competences. 

 

• A higher coordination between educational and migration policies should be promoted: there is 

no continuity or correspondence between school and society in building opportunities for the 

inclusion of new generations with migrant background. The school environment is the first one in 

which students can learn how to live in multicultural societies and knowing more about the 

“other”. 

 

• Teachers could be supported by volunteers, social workers or cultural mediators in dealing with 

newly arrived TCN children and their inclusion process. 

 

• The inclusion of students’ parents and families in their children educational path and school life 

is crucial in fostering their social inclusion. Involving TCN students’ families in school activities will 

allow them to know more about the culture of the host country and to learn the national 

language of the place they live in quicker. This would result in a positive inclusion not only in 

society, but also in the labour market. 

 

• There is an urgent need to rethink educational models that could encourage critical thinking 

and openness towards the rest of the world in order to raise responsible and active citizens of 

tomorrow. 
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